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. ABSTRACT " ’ I

To enconrage teachers to use the language-experience .

: apprcach (LEA) in teaching readlng—langnage 'skills, a workshop was

conducted in which teachers participated in a language-~experience
lesson. Participants were asked to discuss’'a controversial topic of
cnrrent interest; during.group discussion, ideas and vocabulary were -
_evoked from the group. Participants then wrote: position statements on-

“the topic, n51ng their own ideas, as well as jdeas: and vocabulary

gleaned fro= ‘the discussion. Participants. illustrated their
statements, considered vocabulary.words they hed used as a result of
the discussion, read and’ conmented on certain aspects of each other’s
papers, and placed their papers in a class book. The :leader discussed
the demonstration and related it to the theory of LEA, stres sing that’
teachers use'students' own language and experiences, add new
~vocabulary and ideas through group discussion and teacher input, get
'these ideas and vocabulary incorporated in urittea form, have-
students illustrate their work, conduct follow=-up activities, and
place student urlting in a class book. (GRW) _
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t:: Making the Thecry of Languagé-Expehience Approa;h
o Practical in a Workshop Format
LJ
Querricii: How do you get adults fo appl: the thesny of the language-
Experience Aporioach?
Answet: Have them actually paiticipate in a Language-Experience lebdon,
\ .
in addition to providing them with prectical ideas for its wse
Ln the feaching of reading-Language shifls.
Most people who attend an LEA workshop these days have heard of the
_ approach and many have tried it. Some come enthusiastically seeking rew
ifeas tc keep LEA exciting for their students but many come because they
have some probliems or questions congern1no “the approach itself, organ1zagion
for its use, or difficu]ties in keepihg it alive and stimulating. For this
:eason, I begin the sess1on by asking everyone to JOt down’ some problems or
guestions they have ab0ut LEA. I ask them to check these off as 1 address
inyself to them. At the conclusion of the workshop, I ask them to present
any concerns that haven't been mentioned and to share ideas and solutions |
they have tried successfully.
‘ o The session begins with an expansion . on the familiar theory of LEA that
it is a_technigue wiich helps students learn to read in essentizlly the same
. , _ . : 2d el |
natural manner in which they Tearn to speak. LEA alsc produces total comnu- .
v nicators who are active participants in the 1is tening-speaking-writing-
1<\ eadvn" Process. T talk about various ways of using LEA in the classroom as
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Language-Experience Approach-2

a total lénguage arts program or as a supp]emenfaT way of teaching and
reViewing.reading-]anguage skills. I discués its use in remedial reading
and in work with beginning readers pf any age from.preschoo1 to adult.
Before launching into the first major phase of the workshop, I share my
personal fee]ing; about LEA and the satisfaction‘l have derjved frém using -
it and seeing results in-the form of enthusiasm, brogress, and therabeutiq

sffects with students.

/In~the participation sectfon of the.program, 1 present a topic of
currént intéfest dn which people have distinctly differing opinions. For
examp]é,»a recent topic was "Debate the Great Debates. Two méin ideas were -

_ presented fo. people to choose: (1) The televised presidentialwdébates were
helpful to me in making my choiée, (2) The televised presidential debates

were not helpful to me ir making %y choice. Each participaﬁt.was asked to
piCk one point of view:with which they agreed. They were asked to arrange a

sheet of paper in the following manner:

w:zé. on Main Idea:
L fdeaé_r |
'Uoca6u£a¢y:
Paéz{,téon:'
{4 sentences)
Political Cantoon:

“Then the group was. asked to share ideas on the two topics and -each
person was encouraged to take note of good ideas to incorporate in their

position statement. Also, interesting votabu]ary.waS'evokéd from the group

o

rd
o
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Language-Experience Approach-3

by the question, "What words come to your mind when you think of the main

’

idea . . .?" 1 added pertinent vocabulary to their ?5st, such as; "insipid",

"rehashing”, "articulate", "evasive", "propoganda". They listed interesting

vocabulary on their papers to include in their own statements.

mﬂ:!'he next step in this process was o ask each participant to wr%te a
four gentencq position statement carrying out the main idea of their choice.
They were encouraged to make their'statément have a good beginning, middle,
and ending. They were also told to include stimulating ideas -and vocabujary‘

they had gleaned from the discussicn as well as their own original thoﬁahts‘
. ) ‘ . . e .
~and words. ' : _ ’ ’-\\\>

After the participants finished writing their statements; I asked them
\ |

. to reread what they had written and devise a cartoon (stick-figures would

do nicely) which illustrated an important poiat in their argument. I asked

them to write a caption beneath their cartoon.

Fo]iowing’thiélétage bf LEA; I went into some follow-up technigues. I
asked each Eerson.tb underline vocabulary words they had used as a result pf
the previous discussion. i aéked them also, to circle their "favorite"
word - one that réa?]y had an interesting sound or heaning_for them. . Then

1 asked some of the fq]1owfng guestions:

"How many 0§ yowr underlined on'circled wonds are nound?
* Let's List some on the beand,"

"How many are adfectives, verbs, ete. Let's Rist them."

- Iiput ‘thesa words into categories. Then asked them to use a noun, verb, and .

an adjective to'generate a new sentence.

4



Language-Experience Approach-4 -~

A second foilow-up ac t1v1ty was on Fact and Opinion. I readfsome
statements eoncern1ng the topic of the debates and asked chem to_decide
if these were facts or opinions. Then I had them exchange papers and
c1rc1e the facts in another person's paper and underline the opinions. If
people had their paper returwed and d1scovered that they had mostly opinions
in the1r statement, I asked then to choose an op1n1on and write two facts’

~ they could use io back up the1r opinion,

At the conclusion of this process, I told them I wanted to collect all
.the pabefs of people who had written on the first main idea end a11'thqse ‘
,who‘had written on the second. I had p{eces'of construction paper which had.
the two titles representing the two main tdeas: “The 'Great' Debates -
Debatable" and "The Great Debates-</§aa;eat Idea". 1 put these covers'with
the appropriate papers and'stap1ed thom;on the sides to make "books". I
p1aced them on the table in back of the room and told everyone that they
. should look through the booklet of their choicé on the way out to see who
would ‘be some 1ikely, affable people with Qhom to have‘coffee/tea after the

‘workshop.,

" Then this whole demonstrat1on was discussed and re1ated to the theory

of LEA. The following main po1nts were stressed Y
i

1. Use *he students' own ﬂanguage.end expeaience;; |
y.— o 2. Add new vocebuﬂany and ideas through ghoup dis- : _ _;{ .
| cussion and &QﬂChQﬂ‘anut |
3. Get Uleée Adeas and vocabulary umonpom,ted A
. a Wu,tten form, §ocusing on a main {idea and
| éiheéé&ng a beginning, mtddﬁe and end'to the
weiting, - o : B
, 5 _




Language-Experienée Aﬁproach-5

© 4, Have Aiudenis nead and then illusirate, encaunag4ng
them %o Ahow ¢mponiunt details o4 the MWAxxng in
this LRpustnation. .
5. Then, use whqtlhaé been wmittgg_by Lhe students,
either thé vocabulany or the dideas, fon appropiiaie
"6o££ow-up activities. |
éf”an Last, but not Least, Let the students share their
 wiiting in Book foxm. |

To conclude this phase of the workshop I brief]& discuss how.this
whole process of story dictation is Just oﬁe phase of LEA, that'of getting
the speech into print. 1 ask pa"t1c1pants to tell the d1fference between
this LEA process and a creative wr1t1ng act1v1ty. Also, I mention pract1—
cal aspects of story dictation for studentéiof various levels from non-
neader to remedial reader, to édQ]f fuﬁctidﬁa] illiterate, as well as hints

on how to make.story—dictatibn wo;k for groups and 1ndividhais. A biblio- -

‘graphy of good resour@es for:LEA ideas and theory is then distkibuted.

| The second phase of the workshop'coné%;ts 6f "waiking? the_particjpanfs
through a d1sp]ay of handouts and numerous charts and books produced by B
students of all ages, showing the var1ous ways LEA .can be ut111zed in teach- -
1ngAread1ng—1anguage skills. The general categor1es that are.represented

and discussed in this display are:

Word Bank Ideas
- Witing Stxmutatoné
Book - Ma&&ng TdeaA

Record - Keepxng with LEA
rou |



_— - ’ 'Language—ExéErienée Approach-6§

Teééﬁing Campmehen@ion with LEA

Teaching Word Attack with LEA _

Teaching Gengral Vocabulany ard Sight
Vocabulary with LEA - |

Teaching Grammar and Punctuation with LEA

Interesting Students in Literafure with LEA

»Mibcétlaueaﬁé R

By the time participants have gone through this éntiré proééss_of ex-
periencing the abstract theory of LEA and séeéing and diScdssing_aché].~
~ - student productions, they are eager to try out many of the ideas and they

have a clearer understanding'of LEA as a total cémmhnication-thinkjng procéss._




